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INTRODUCTION 


A short course of training for English teachers of Secondary 
Schools in Calcutta was organized under the joint auspices of 
the Extension Service Departments of David Hare Training 
College and Institute of Education for Women in the summer 
vacation of 1959. The course commenced on the Ist June, 1959 
and ended on the 13th June, 1959. The daily session began 
at 10 a.m, and came to a close at 4 p.m, Out of 35 partici- 
pants, 15 men teachers from different High Schools of Calcutta 
attended the course. 


Mr. A. P. Weaver, Education Officer, British Council and 
Mrs. Banee Sarkar, Vice-Principal, Deenabandhu Andrews 
College, Calcutta, helped the Extension Service Departments in 
conducting the course. Mr. Weaver and Mrs, Sarkar were 
assisted by Mr. Sukumar Mitra of Hindi High School and 
Mrs. Sadhana Guha of Sakhawat Memorial Girls’ High School, 
both teachers of ability with long experience in teaching. 


Mrs. Sarkar spoke on the origin of the structural approach 
to the study of English and its most notable features. She 
discussed at length the structure of English and its 
characteristics and explained to the trainees with the help of 
illustrations how graded sentence—structures in English were 
to be taught in Indian schools. 


Mr. Weaver talked about the difficulties faced by Indian 
children in learning English as a second language and 
suggested means by which they could be overcome. As for 
the study of grammar, emphasis should be laid on points that 
were essential so that waste of the learners’ time and energy 
might be avoided. He also spoke on the importance of stress 
and intonation in speech. 


Mr. Mitra and Mrs. Guha gave talks on the techniques of 
teaching and the-problems teachers had generally to face in 
classrooms. 


An account of the work done is given in the following 


A Short Course on the Structural Approach 
to the Teaching of English 


English occupies a very very important place among the 
languages of the world. It holds a unique position, being a 
medium of communication in the international field, Besides, 
English literature has hardly any parallel in the world, 


Before Independence, English was the medium of instruction 
in the upper classes of High Schools and in the Universities. 
Since Independence, however, things have changed. It cannot 
have the same place as before. But, in any case, it has to be 
taught in India as a second or third language. 


Since 1947, different States in India have taken it differently. 
Some States start teaching it from Class V and some from 
Class VI or VIII, In West Bengal, however, it still occupies a 
very important position, In some schools the teaching of 
English starts even in Class I or II, but generally in West 
Bengal, English is taught from Class V. 


It is a matter of great regret that the standard of English is 
going down. So something must be done to raise the 
standard of English in schools and colleges, 


Mr. Weaver in his first lecture explained how the old 
methods of teaching English were unsuitable in the present set 
up. Hence the methods had to be re-oriented to fit in the 
present circumstances, The method so evolved was the 
structural approach where complete sentences were taught 
orally at first without giving the children any lesson on the 
alphabet or spelling. 


Mr. Weaver also explained to the teachers the obstacles 
which stood in the way of an Indian child Jearning English as a 


second language. He suggested the means by which they 
could be removed, ` 


Loa 


Methodology.—The teacher of English should create for 
the Indian child the same language learning situation as he has 
while he learns his mother-tongue. This can be done in two 
ways :— 


(a) By maintaining his interest in the learning of English. 


(b) By recreating the same language learning situation 
as he had while he was learning to speak and under- 
stand his mother-tongue. 


The teacher should compare and contrast the sound 
structures of English, with those of the mother-tongue of the 
pupils. The sound structures which differ in English and the 
pupil's mother-tongue must be explained at length and drilled 
thoroughly. 


The newly evolved structural method of teaching English 
has some advantages over the traditional methods and should 
be adopted in the teaching of English. 


In the structural method of teaching English, the use of 
formal grammar is eliminated to a great extent, Definitions 
and other unimportant items of grammar are omitted, 
Important things and items of grammar, are however, 
selected and taught in structures with some additions and altera- 
tions suited to the circumstances of the pupils. 


Nouns—It is unnecessary and sheer waste of time to teach 
the noun and its five kinds in the formal way. A general idea 
of Proper nouns and the fact that Proper nouns begin with 
capital letters must be impressed upon the minds of the pupils. 


The teaching of Common nouns is, however, considered 
necessary. So it is to be taught and the difference between 
countable and uncountable nouns should be clearly explained, 
It should also be explained to them that countable nouns in 
the singular form must have an indefinite article before them. 
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Use of many, much and some. 


The pupils should be taught that “many” is used only 
before countable and “much” before uncountable nouns only; 
but “some” is used before both countable and uncountable 
nouns. 


Gender—It is a sheer waste of time and energy to teach 
the four kinds of gender, It will be enough if the pupils are 
taught to realise the significance of He, Him and She and 
Her. 


Number—The teaching of number is, however, considered 
necessary as changes in the number alter the structures and 
consequently their meaning. While teaching numbers the 
teacher should explain the three sounds—voiced sound, 
unyoiced sound and hoarse sound. 


Cases—The man killed the bear, 
The bear killed the man. 


In the above sentences, the word order is changed in the 
second sentence but it does not alter the Structure, although the 
nominative and objective cases have changed their places in the 
second sentence. Hence it is not necessary that the pupils 
should be taught these two cases, 


The teaching of the possessive case is essential. 


The use of the possessive pronouns should be explained to 
the pupils. 


Adjectives 


An adjective is a word which generally comes before a noun 
and qualifies it. 
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In some cases, however, adjectives are used after the nouns. 
Then they are said to have been used predicatively. 


Numeral adjectives are of two kinds— 
Cardinals and Ordinals. 


Formation—The Teaching of the formation of adjectives 
is essential, but ata later stage, say, in the 3rd or 4th year 
of the course. But care should be taken to explain how stress 
moves from one syllable to another when adjectives are formed 
from nouns. 


Politics (n) Political (adj.) 


Comparison—The teaching of the comparison of adjectives 
is also considered necessary. 


If the vowel sound is short and the adjective ends in a 
single consonant, the last consonant is doubled before-er and 
-est are added to form the comparative and the superlative. 


It may be noticed, however, that in certain cases more and 
most are used before adjectives to make their comparatives 
and superlatives respectively, as :— 


Beautiful more beautiful most beautiful 
Difficult more difficult most difficult 


Patterns—There are three patterns of the use of adjec- 
tives :-- 


Adjectives followed by an infinitive : 


1st Pattern: 1. You are very kind to say so. 
2. You are certain to need hel ca Mays 
3. He is very anxious to off ; 2 


f 
2nd Pattern: Adjectives followed by a Prepositior 
a noun or pronoun: ii. «a 


1, You are afraid of the dark. E enê 


2. You are ashamed of your NO, L AS 
Uh SA 
3, N Po Bale” Z 


You are good for her. 
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3rd Pattern : Adjectives followed by a clause : 
1, You are aware that you are sitting on 
my hat. 
2, She was sure that he was honest. 


3, She was ignorant of how much her”? 
husband earned. 


The last example is a case of an adjective followed by a 
preposition and a clause. 


Verbs—Formerly verbs used to be taught under different 
heads. 


The following items should be taught with care :-- 


Auxiliary verbs—Distinction between Transitive and Intran- 
sitive verbs may not be taught at an earlier stage as this will 
not create any difficulty for the pupils, but want of knowledge 
of the auxiliaries will create difficulty for the young learners. 


Concord—Under this head the relation between the subject 
and the verb may be explained. 


Stress should be laid on the sound of the verbs in the 
following sentences :— 


He thinks—(sound of ‘s’ ‘at the end ) 
She does—(sound of ‘z’ at the end) 
He judges—(sound of ‘iz’ at the end) 


Tense—Under this head, the teachers should explain the 
difference between time and tense. Time and tense are not 
always the same thing. 


I am coming here tomorrow. 


In the above sentence, the tense is present, but the time is 
future, 


tt] 


If] had a banana, I would eat it. 
The tense is past, but the time is future. 
So this distinction needs some explanation. 


Voice—The pupils should not be bothered with the 
changes in the voice at earlier stages. 


Anomalous Finites—These are verbs, twenty-four in 
number, which are called friends of ‘not’. In other words, ‘not’ 
can be added to these verbs to make negative sentences. 


These verbs are:—am, is, are, was, were, can, could, 
shall, should, will, would, may, might, has, have, had, need, 
must, do, does, did, done, ought, dare. 


The above verbs are also used to make interrogative 
sentences, 


The six most common words used in the English language 
are :—to, in, for, of—prepositions ; a, the—articles. 


The use of these words should be taught and drilled with 
special care. 


Adverbs—The most common parts of speech in the English 
language are adverbs and adverbial phrases: 


It is really difficult to explain why an adverb is defined as 
aword modifying (why not qualifying) a verb, an adjective, 
or another adverb or words used as such. 


The comparison of adverbs is as important as the compa- 
rison of adjectives, The pupils may be asked to note that 
monosyllable adverbs are compared like adjectives. 


Adjectives Adverbs 
Positive Comparative Positive Comparative 
good better well better 
Superlative Superlative 
best best 
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Generally we make adverbs from adjectives and then add 
more or most to make comparatives and superlatives of 
adverbs, as :—happy—adjective; happily—adverb; more 
happily —comparative, most happily—superlative. 


Compounding of Adverbs : 

A personal pronoun is used between the verb and the adverb 
in the sentence, e. g. Pick him up. 

But a noun can be used before or after the adverb, as :— 


Pick up your hat. 


or 


Pick your hat up. 


The position of adverbs in structures should be discussed 
at length. 


Some adverbs are used in the beginning ofa structure. 
Those adverbs are :— 


(i) Interrogative adverbs, as: Where does he live ? 
(ii) Adverbs of Affirmation and Denial, 


as : No, he never came here yesterday. 
Yes, I helped him. 
(iii) Adverbs of time, as : Yesterday I went to see a picture. 


Mid-position Adverbs, 


(i) I often play golf. 


(ii) I have once played golf. 
But the adverb comes before the verb, 


Post-position : Generally (1) Adverbs of time (2) Adverbs 
of place (3) Adverbs of frequency and (4) Adverbs of manner 
are used in the post-position in a structure, 


as; I went home yesterday (time). 
We went home quickly (manner), 


Me 


Adverb of Frequency--1t is used in all the three positions, 
as :-- 

I have never gone to Patna (mid). 

I have once gone to Patna (mid). 

Now and then I have gone to the cinema (front). 

I have gone to the cinema now and then (post). 


Adverbs like almost, nearly, also, even, hardly, just, 
merely can be used anywhere in a structure, 


Substitution tables 


In teaching tenses and adverbs substitution tables should 
be freely used. 


In order that the young learner may form the habit of 
speaking with proper stress, etc., the teacher should give him 
some idea of ‘stress’ and ‘intonation’. The learner should 
know which word or words are to be stressed in a sentence so 
that it may convey the correct meaning. The same sedtence 
spoken with different intonations may be a statement or a 
question. Intonation (modulation of voice) affects meaning. 


The Structural Approach to the Teaching of English 
—Prof. Banee Sarkar 


1. The linguistic movement in the teaching of foreign 
languages, 


(i) The development of the study of linguistics is the 
natural outcome of a scientific age. Apart from science 
in its pure form we find various applications of scientific 
methods to different fields of knowledge. Linguistics is science | 
applied to language, the analysis of language to find out 
the origins of language itself, the study of the learning 
process to find the skills involved and the reactions under- 
gone. In this respect, the stretural approach to thestudy of 
English is a linguistic approach to language-learning, and 
as such, part of the broader scientific outlook, 


(ii) The greater inter-communication between peoples in 
the modern age and the necessity of having a working 
knowledge of other languages with speed and economy of 

` effort has given an impetus to the scientific analysis of a 
language to find out ways and means for quicker and more 
accurate learning, 


(iii) The work of the American linguists Robert Lado 
and Charles Fries at the Ann Arbor University, Michigan, 
has been followed up by the English linguists Profs. 
Noonan and Pattison to give the first linguistic analysis of 
the English language into about 275 basic structures, 


(iv) A structural syllabus attempts to grade these struc- 
tures in order of difficulty and to present themin a teaching 
order so that there is produced in the learner a gradual 
and imperceptible addition by easy stages to the command 
over the structures of English and to vocabulary. 


(v) In India, Madras, Bombay and Allahabad have already 
adopted structural syllabuses. East Pakisthan has worked 
out a structural syllabus. In West Bengal, Mr, Osborne has 
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worked out a stuctural syllabus, but it has not been 
officially taken up. The: present course is the beginning of 
an unofficial move on the part of the two Extension 
Service Departments attached to the men’s and the women’s 
Govt. training colleges in Calcutta to introduce West Bengal’s 
teachers of English to the structural approach. It seeks 
to train teachers in the new apporach before they are 
suddenly called upon to work it out, and at the same 
time, it seeks to introduce a structural syllabus on an 
experimental basis before it is officially introduced into 
the schools. 


2. What is the Structural approach? 


(i) The structural approach to the study of English is 
then a linguistic approach. The linguistic approach is based 
on a scientific analysis of a language with a view to minimising 
the learning difficulties, A language is analysed in three 
aspects—(a) its Phonology, namely the sounds of the language 
both in isolation and as strung together in words and in 
sentences. This involves also the question of stress and 
intonation. (b) its Syntax or Structure, namely the framework 
of a language. (c) the Socio-cultural factors, 


Gi) The linguistic approach necessitates an analysis not 
only of the language to be learnt, but also of the mother- 
tongue of the learner, with a view to locating the learning 
difficulties, the idea being that if the areas of difference 
are clearly understood and teaching organised accordingly, 
errors in learning will be reduced to a minimum. Again, 
the approach involves correct learning from the start. Wrong 
learning is difficult to correct at a later stage. If the language 
is taught phonetically from the start, the phonetic differences 
being pointed out and drilled, correct pronunciation will 
follow, much incorrect pronunciation being due to a lack 
of awareness of the difference in sounds, the nearest mother- 
tongue equivalent being unconsciously substituted for the 
correct) sounds. The same is true of sentence patterns. 
Learning difficulty arises where a wrong structure is presented 
or where a mother-tongue pattern is superimposed due to 
insufficient drilling. 
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(iii) The idea of control over language material is not 
anew one. But it was limited to vocabulary control. The 
structural approach is a logical step further. Not only is 
vocabulary controlled, but the sentence material to be taught 
is also controlled and graded. A structural syllabus presents 
this controlled language material in a teaching order. 
Suitable text-books, teachers’ guide books and supplementary 
reading material are necessary to work out a structural 
syllabus. 


The Structure of English 


Every language makes use of systems or sub-systems 
to convey meaning. Teachers must understand the structure 
ofa language in order to teach it well. Highly inflected 
languages convey meaning through change of form of the 
words. English is not one of the highly inflected Janguages, 
having given up inflection in course of time. English uses 
the following systems :— 


(i) Word Order, Words have to be said or written 
in a certain order; they cannot be jumbled together. In 
speech there is a chronological order; in writing, a spatial 
order. In English, the arrangement of the words is very 
important, as English has given up inflection for word 
order, In highly inflected languages, word order is not 
important as the form of the word gives its grammatical 
function and hence the meaning. Arranged in any order, 
the sentence will mean the same. But in English inflection 
and gramatical gender have been abandoned for word order 
which therefore is of paramount importance. Subject, 
predicate and object are arranged in a rigid and logical 
order, and any change in the order changes the meaning 
and certainly produces incorrect English. ‘I had my house 
painted’ and ‘I had painted my house’ mean two entirely 
different things. The adjective precedes the noun and the 
article precedes the adjective, The child needs drilling in 
correct usage in order to learn the word order of English. 
Special attention must be paid to likely mistakes which arise 
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from an absence of a particular teaching point, or a 
difference in the mother-tongue pattern. For instance, 
articles do not exist in Bengali. They must be carefully 
drilled. Prepositions and the tense system of verbs present 
difficulty. There is no difference between he and she, his 
and her in Bengali, These points must be paid special 
attention. The question forms are often incorrectly repro- 
duced—Where from did you get this? What for did you call 
me? instead of Where did you get this from? and What did you 
call me for? These mistakes occur due to a different 
patterning in the mother-tongue. The teacher has to under- 
stand these tendencies and teach the correct forms with 
sufficient drilling at the proper stage. 


(ii) Another sub-system in the structure of English is 
word-groups. French and some Indian languages have a conti- 
nuous quality. English on the other hand, has a wave- 
like quality due to word-grouping. This natural word-grouping 
has to be maintained in speech in order to be intelligible, 


e.g. The book is in my bag 


Our course began on Monday 


She came to my house on Sunday morning. 


(iii) Structure Words. Words used in -sentences in 
English may be divided into content words and structure 
words, Content words are those that havea meaning and 
structure words are those that have no meaning by 
themselves, for instance the, very, but are signalling words, 
pointing or heralding the position of other words. E. g. the, a, 
an, this, that, these those are marking words used with nouns ; 
is, are, was, were, can, must, could, may, might are used with 
verbs. The main or ‘head-word’ may not immediately follow 
the marking word, e. g. the old and dilapidated building, 
he must have been able to go. 


There are also markers that herald phrases, mostly 
prepositions, e.g. on the table, in this complicated and 
difficult society ; and markers for clauses, e. g. who, which, what, 
where, when, after, before, because, although, since, if and so. 


Skye 
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These structure words are a very important group of 
words. They are the bones of the language, without them 
the sentences have no framework. The importance of word 
order and the use of structure words in English may be 
illustrated from Lewis Carroll’s famous poem in Alice in 
Wonderland, Jabberwock, beginning, 


*Twas brillig and the slithy toves 
Did gyre and gimble in the wabe 
All minery were the borograves 
And the morne raihs outgrabe, 


The italisized words are nonsense words, the rest are 
markers or structure words. The whole gives an impression of 
meaning because the sentence patterning typical of English 
is followed. 


(iv) The fourth device, which is an important device in 
many other languages, namely, changes of form of words, is 
not very significant in English, Languages like Latin, 
Sanskrit, Hindi and German convey meaning through change 
of form of the words, Over the years, English has 
abandoned changes of form that existed before. Only a 
few have been retained, 


a) Nouns—cat, cats; man, men; leaf, leaves. 

b) Pronouns—I, my, mine, me; who, whose, whom. 

c) Adjectives—quick, quicker, quickest; bad, worse, 
worst, 

d) Adverbs—fast, faster, fastest ; ill, worse, worst. 

e) Verbs—to be—be, am, is are, was, were, been, being. 

The four forms of regular verbs—talk, talks, talked, talking. 

This is a brief analysis of the structure of English. 


Formal grammar has not succeeded in teaching a correct 
use of the language through rules and definitions, The 
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structural approach is an attempt to teach the structure 
of English by practice and drilling of logically arranged 
and controlled language material, rather than through gramma- 
tical definitions and rules and the use of material selected at 
random and arranged in a haphazard manner. 


Lacture 3 


The Basic Sentence Patterns of English. 


We have so far talked about the structural approach 
and what it implies and gone on to a discussion of the 
structure of English and its characteristics. The old gramma- ` 
tical approach has been found unsatisfactory, largely because 
the old grammar books do not describe the behaviour of 
English, but were based on concepts more truly descriptive 
of Latin. The study of the classical languages Greek and 
Latin dominated the educational system in England until 
quite recently, when the actual language of the people, 
namely English, came into its own, A proper description 
of the language has yet to be commonly accepted. Modern 
concepts of English grammar have just started filtering to 
us, and even now in some: of the best schools of Calcutta, 
the old grammars are being followed. 


But our idea in getting together is to understand the 
new developments and to see if we can improve the 
teaching of English in the province by utilizing this new 
knowledge. Professors Noonan and Pattison in England have 
tried to put the teaching of English as a foreign language 
on a new basis by analysing the structures used in English 
into some 275 forms. In structural syllabuses in use in 
India, these structures have been graded in order of 
difficulty on the basis of a number of criteria, We shall 
discuss the first year’s course of the All-India Council’s 
revised syllabus and go into the teaching problems involved 
in as much detail as the short duration of the course will 
allow, 
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The 275 or so structures of English that have to be- 
taught in the six-year course as recommended by the All- 
India Council Syllabus, fall broadly into 7 sentence patterns. 
They are as follows :— 


I. (a) The simplest sentence Pattern in English consists 
of just a noun and a verb. 


N<—~ > V 
Dogs «+ bark. 
Birds fly. 
This rotates, 
That hurts, 


This is not a very usual form, 


(b) More common is a determiner, then a noun-+a verb, 


D N+«---> V 
“The dog barked 
The wheel rotates. 


(c) Another expansion of this form consists of a derter- 
miner. followed by a noun-+-an auxilliary verb followed by 
a full verb, 

DN +«----> Aux. V 
The dog was barking 
The wheel was rotating 


(d) A still further expansion has an adverb at the end. 
DN + — > Aux. V. Adv, 
The dogs were barking loudly, 
This pattern is with intransitive verbs. 
II (a) Sentence pattern using an adjective— 
N +--+ V. Adj. 
John is ill 
Roses are red, 
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The verb éo be is common in this pattern. 


About 12 other verbs fit into this pattern—look, feel, 
appear, get, become, etc, 


(b) This pattern may be modified thus-- 


N <—>= Aux V. Adj. 
John had been ill. 


(e) A further expansion includes an adverb— 
DN <—=- V. Adj. Adv. 


The boys were ill afterwards. 


III, This is the commonest arrangement with ‘transitive 
verbs, 


(a) N<—3VN 
Children like sweets, - 
(b) D N «—-= Aux V D N Adv.—to show a series 


of possibilities— 
The child likes sweets. 
The child was eating sweets. 
The child was eating the sweets, 
The child was eating the sweets greedily. 


IV. This is a pattern in which the two nouns on either 
side of the linking verb are the same and the elements 
on both sides balance, Itis therefore not the same as the 
earlier N V N pattern, 


D N + — > linkng verb LV DN 
That man is a teacher, 
She is my sister. 
Her son is my pupil, 


j is 1 


V. This is a difficult pattern and offers difficulty to foreign 
learners. Only a small number of English verbs will fit 
this pattern. The danger of this pattern is that students 
try to fit in verbs that do not fit, producing one of the 
commonest errors in India. 


N<— oVNN 
He gave me his autograph. 
She bought me a new sari. 


Verbs fitting this pattern are give, send, bring, tell, teach, 
ask, write, sing, buy, get. 


The difficulty. of this pattern should be borne in mind 
and it should not be introduced too early, and the tendency 
to fit in wrong verbs like explain and suggest must be 
checked at the start. Pupils in their new-found enthusiasm 
and wish to apply their newly-acquired knowledge will 
overdo things and fit in words that do not fit. The teacher 
must direct and guide and control this tendency. 


Hesuggested me a book to read, she explained me the 
passage are very common but mistaken uses of this pattern. 


VI. This is a very interesting pattern in which the noun 
is followld by a special type of verb, the object—complement 
verb. ; 


N +---> O0 V.N N 


He called me an ignoramus. 
They considered him a good student. 
We elected our Principal the President. 


VII. This is our easy pattern, beginning with the word 
there used not as an adverb, but merely as a structure word. 


There V <— > N Adv. 
There were many students there 
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The two theres are pronounced differently the first one being 
the weak form. and the final one the strong form of the 
word, 


There goes Babua is not this pattern although at first 
glance it looks the same. Here there is an adverb and 
not a structure word, transposed to the initial position in 
the sentence. 


These seven fundamental sentence patterns may be 
expanded and combined in an infinite number of way. We 
shall go into these expansions as we come to them in our 
consideration of the first year’s syllabus. In the meantime, 
let us study the first 17 structures of the first year’s course 
as shown on the first cyclostyled sheet of the All-India 
Council syllabus handed out to you and see what are the 
sentence patterns taught. 


This is Nonju. 

This is a pen. 

This is my pen. 

This is his book. 

This is my friend’s book. 
His name is Rana. 

Tam Mrs. Sarkar. 

It is my book. 

This is an orange, 

) 10. This pen is here. 


N LV N —Pattern IV. 


9ç 89 2Þ 


|11. This pen is in this bag. 
112. I am walking. 
|13. Pintu is walking to this 


115. He is going there. 
I am going to that table. 


table. 
14. He is walking home. —N V Adv—Patterno I. 
6. Iam opening a box, 


I am throwing my ball to N V N—Pattern “IH. 
you. e ariya 
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Already in the first 17 structures, three of the seven basic 
sentence patterns of English have been tackled, Comparison 
between the first seventeen Structures of the All-India 
Council syllabus and Mr, Osborne’s syllabus to show how 
syllabuses may vary as to the order of the teaching points. 


All-India Council Osborne 


1. This is--This is A (A &B— | 1. (a) Naming structures 
names of pupils —names of chil- 
in the class), dren in the class 

That is—That is B. This is Dilip. 
That is Dev Anand, 


2, at+names This is a pen, 


of objects That isa book, (b) Names oF (DR 
That is a pen, objects in the class- 


This is a book. room used with 
indifinite article— 
This is a book, 
That is a pen, 


3. my, your This is my pen, 2. Possessive Adjectives— 


That is,your pen, 
This is your book, 
That is my book, 


4. his, her This is his book. 
That is her book, 
This is her pen. 
That is.his pen, 


Ss ’s—operating with ordi- 
nary nouns— 
This is A’s book. 
Thisis my friend’s book, 


my, your, his, her, 
This is my book. 
This is your book. 


This is his pen, 
That is her pen, 


No, 27 


iiei 


6. His name is— 
Her name is— 
My name is— 
Your name is— 


7. lam— 
You are— 
He is— 
She is— 


8. it—It is my book. 
It is your bag. 
It is his pen. 


9, an—This is an orange. 
It is my orange. 


10, here, Ais here. ` 
there B is there. 

This pen is here. 
That pen is there. 
My book is here. 
Your book is there 
I am here, 
He is there, 


11. on, in This pen is in this 
: bag. 

My book is on 

your table. 


(This is my bag). 
š,GOJK.lN.W . Wedt šax. 3his table. 


ee ep we Eo. 


3. My name is Govinda. 
I am Govinda. 
Your name is Rama. 
You are Rama. 
You are a boy. 
His name is Hari. 
He is Hari. 

4. Her name is Bela. 
She is Bela, 
She is a girl. 


No. 6 This is a book. 


It is my book 
That is a bag. 
It is her bag. 

That is a dog. 
It is your dog. 


No.5 Iam here. 


No, 12 


You are there. 
Ram is here. 

Hari is there. 

My book is here. 
Her book is there. 


in, on 
My book is in this 
bag. 


Her book is on that 


[ 22>] 


12, Present Iam walking. 
Continuous You are 
Tense walking. 

She is writing. 

He is jumping. 


A is walking from 
that table. 

B is walking to 
this desk, 

A is walking from 
my table to that 
desk. 


B is walking to 
my table from 
that desk. 


13. to, 


from 


He is walking 
to me. 
walking 
to you. 
walking 
to him. 
You are walking 
to her, 


He is walking 


14, me, you, 


him, her 
I am 


I am 


from you to me, 


Youare walking 

from him to her, 

15. go, He is going there, 
come She is coming here, 
I am going to that 

table, 

He is coming to 

this desk, 

Iam going to her, 

He is coming to me, 

He is going from 

that table to that 


door, | 


) 


No. 17. Present continuous 


No. 18. 


(c) 


tense 
(Active verb, Intransi- 
tive) 

Tam walking. 

You are running. 

He is hopping. 

Baddi is jumping. 


to & from with the 
objective forms of the 
pronouns me, him, 
your, her & other 
words in the objective 
case 

He is walking to me. 
I am walking to him. 
He is walking to the 
desk, 

She is walking to the 
table. 

Lekha is walking to 
the door. 

He is hopping from 
that wall, 

Ram is running from 
the tree, 


go and come 


He is going there— 
away from speaker, 
He is going to that 
ta l û 

He is coming from 
that table, 

He is coming to this 
table. + 

He is coming from 
that table to this 
desk, You are going 
from this table to 
that desk. 
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16. Subject- I am opening | No. 20. Subj—Verb—Direct 


Verb- a box, Object 
Object Youareshutting I am opening the box. 
that box. He is shutting the 

I am throwing door, 
a ball. Ram is throwing the 

You are catching ball. 

my ball, Verbs with this pattern 
17. Subject- Iam throwing | No, 21. Subj-Verb-Obj-exten- 


Verb- my ball to you. 


Object- He is throwing 
extension my ball to me. 


sion 

Throw and catch— 
I am throwing the 
ball to you. 
You are catching the 
ball from me. 
This is Ram. This 
is his father. 
Ram is saying good 
morning to bis father. 


Comparison, 


1. Osborne’s syllabus puts structures (1) and (2) together 
and (3) and (4) together, 


2. Structure (5) is postponed to point 24. 


3. (6) and (7) redistributed in structures (3) & (4). Most 
of (b) and (7) are put logether in structure (3). His and 
her are separated. Her and she are taught separately as 
structure 4. As there is no difference in Bengali between he 
and she, his and her, these forms are commonly confused and 
their separate treatment is very necessary. This is therefore 
an improvement. 


4. Structure 9—the use of the indefinite article—is omitted. 


5. Structure 10, here and there, is brought in earlier in 
structure 5, 


[ 24 ] 


6. Structures 12 to 17 are pushed back, some conso- 
lidation work and substitution tables being done first in 
Osborne’s syllabus, 


7, Structures 13 and 14 are put together in structure 18. 


8, Osborne’s No. 7 isa combination of structures 1, 3, 
and 6 consolidation work, 


9. Osborne’s No. 8 teaches these, those. which are not 
taught till structure No. 22 is reached in the all India-Council 
syllabus. 


10. No, 9—substitution tables with these and those. 


11. No. 10—separate structure with these books are here 
and those books are there. In the All-India Council syllabus, 
both these and No. 8 are combined in No 22, 


12, Use of conjunction and in No. 11 this is taught in 
structure 23 of the All-India Council syllabus, 


13. 13,14 and 15 is consolidation work on in and on and 
working out a small connected paragraph, 


14, No. 16—the definite article the—structure No, 20 in the 
All-India Council syllabus—is taught earlier and the contrac- 
tion that’s is introduced. Discussion of the first 10 structures of 
the All-India Council Syllabus with teachable examples, Loan- 
words or words that are English but have become part of 
everyday Bengali speech are used in the examples to introduce 
the first structures on the principle of proceeding from the 
familiar to the unfamiliar, from the known to the unknown, 
An easy introduction to English pronunciation and the 
difference between English and Bengali sounds is possible, 
The difference in pronunciation between the loan-word and the 
original English word should be pointed out and drilled to 
achieve correct pronunciation from the Start, 


A group of participants 
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No. Teaching Point Examples. 
1, This is—— This is Rana, Arun, Daku, 
Dipak, Gopal, Biman 
That is—— That is Gopa, Minu, Nani, 


Mala, Dolly, Monju 
(Names of pupils to be used) 


2, a-+names of objects— This is a bat. That is a ball. 
This is a table. That is a chair. 
This is a cup. That is a dish. 


bus tram 
train car 
book pen. 


N.B. All the content words except book and pen are 
loan-words. 


3. my, your—This is my book. That is your book. Other 
content words that may be used—cup, dish, pencil, ruler, 
rubber, bag, desk, head. All except ‘head’ are loan-words. 


4, his, her This is his book. That is her book. 
This is her pen, That is his pen. 


After the structure has been drilled with words already 
learnt, some loan-words and new content words may be used, 
loan-words such as plate, glass, and new words like shoe, hat, 
umbrella may be used. 


DIA This is Rana. This is his book. This is Rana’s 

book. 

This is my friend Daku. This is his book. This 
is Daku’s book. 

This is my father. This is hishat. This is my 
father’s hat. 

This is my mother. This is her bag. This is my 
mother’s bag. 

This is my brother. This is his bat. This is my 
brother’s bat. 
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This is my sister. This is her doll. This is my 
sistér’s doll, 


This is my teacher. This is his pen, This is my 
teacher’s pen. 


This is a doctor, This is his car. This is a 
doctor’s car. 


This is a policeman. This is his hat, This is a 
policeman’s hat. 


This is a pilot. This is his cap. This isa pilot’s cap. 


Loan-words that may be used here are teacher, doctor, 
policeman, soldier, sailor, pilot and new but important words 
such as father, mother, brother, sister, farmer, friend. Doll 
and cap are loan-words. Blackboard sketches and pictures 
should be used to introduce these words. The children will 
love a lesson with paper caps ora stethoscope and doctor’s 
bag and so an, with different children playing these different 
roles. The mother-tongue equivalents may be given for father, 
mother, brother, sister, friend, farmer—the last only if a 
drawing or picture or demonstration is not enough. 


6, His name is— This is Rana. His name is Rana. 
Her name is— This is Monju. Her name is Monju. 
My name is— My name is Robi. 

Your name is— Your name is Raja, 


After using the names of the pupils, some names that 
are similar to English names may be used, Then some 
English names may be introduced through pictures, My 
name is——and your name is——should be drilled in pairs. 


7. Iam-- (a) My name is Mrs. Sarkar. I am Mrs. 
Sarkar. 
You are— Your name is Pradip, You are Pradip. 
He is— His name is Gopal. He is Gopal. 
She is— Her name is Mala. She is Mala. 


This is Pratap. Heisa boy. 
This is Minnie. She is a girl. 
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(b) IT am a man. You are a boy. 
He is a boy. She is a girl. 
Madhab is a boy. Lata is a girl. 


Words like soldier, sailor, pilot, doctor, teacher etc, may be 
used, the children practising in pairs—I am a doctor, You are a 
teacher etc. using a doctor’s bag and stethoscope, a pointer or 
pair of glasses for the teacher, caps forthe other parts and 
such symbols to signify the different parts. He is—may 
be said by the other children, 


8. it (a) This is a book, It is my book. 
This isa bag. It is your bag, 
That is a pen. Itis his pen. 


This structure may be drilled with already known content 
words. A few more content words may be introduced— 
shirt, coat, belt, pocket, collar, tie. Nose hair, chin, tongue 
may be used as new words. 


9, an This is an orange. It is my orange. 
This is an apple. Is is bis apple. 


Other possibilities are egg, onion, umbrella, iron, aeroplane, 
engine. Apple, aeroplane and engine are loan-words., 


10. here, there Rana is here. Biman is there: 
This bat is here, That bat is there. 
My book is here. Your book is there. 
I am here. He is there. 


Drilling should be with known words. 
Lesson Units based on: these structures for use with different 


age-groups. 


The pattern presented by the teaching of English situation 
in different schools, as represented by the trainees of the 
present course, isa variegated one, In some schools, English 
is taught from Classes I or II, in some it is begun in Class 
IV or Class V. None of the represented schools start teaching 
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English in Class VI aš assumed in the All-India Council 
syllabus. However, the structures may be spread out according 
to the duration of the English course and the lesson units 
when reading and writing is begun must be adapted to the 
age-group concerned. Very small children should not be 
given more than two structures in one reading lesson, 
older children may cover a range of about five structures, 
and still older children can cope with about eight structures 
already learnt and drilled orally in one reading lesson. 


Here are examples of lesson units for different 
agegroups :— 


1, For very small children, using structures 1, 2 and 5 :— 


This is Rana, This is Monju. This is a bat. 

That is Daku. This is a girl. That is a ball. 
This is a boy. That is Sobha. This is a doll. 
That is a boy. That is a girl That is a bag. 


2. For older children, using structures 1 to 5 :-- 


This is a boy. That is a boy. This is Rana, That is Daku. 
This is a bat, This is Rana’s bat. That isa ball, That is 
Daku’s ball. This is a pencil. This is Rana’s pencil. That 
isa ruler. That is Daku’s ruler. This is a girl, This is 
Monju. That ia a girl, ThatisSobha. This is a doll. This 
in Mopju’s doll. That is a bag. That is Monju’s bag. 
This is a cup. This is Sobha’s cup, That is a dish. That is 
Sobha’s dish. This is Rana’s friend. That is Monju’s friend, 


3. For still older children, using structures 1 to 8 :— 


This is a boy. His name is Rana. This is his bat. That 
is his ball, This is his pencil. That is his rubber. This is a 
ruler, It is his ruler. This is a desk. It is his desk. 
This is Daku. He is Rana’s friend. This is a girl. Her 
name is Monju. She is Rana’s sister, Rana is her brother. 
This is her doll, This is a doll, This is a bag. It is her bag. 
This is a cup. That is a dish. It is her cup. It is her dish. 
This is Sobha, She is Monju’s friend, 


a 
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Consideration of structures 11 to 20 of the All-India Council 
syllabus :— 


In preparing examples the following points must be borne 
in mind—a) The examples must be demonstrable in the 
classroom, b) practice must be given in the earlier 
structures and c) there must be an addition to the vocabulary. 


Structures 11 to 20. 


11. on, in—This is easy to teach. Diagrams help to fix the 
idea in the mind of the child. >on in 
| | 
His book is on this table. | y 
Your book is on the desk. 
My book is in my bag. 
This is his hat, Itis on his 
head. 
This is my pen. 1t is in my bag 


This is a pencil. It is in this box. 

This is his book. It is on my head. 
This is a book. It is on my hand. 
This is a box. It is on the book, 
This is his pencil. It is in the box. 

I am in this room. You are in this room. 


Substitution tables are very useful in drilling structures. 


12. Present continuous—This may be drilled with the 


names of the children in the Class performing demonstrable 
actions, 


I am walking, Pintu is running. 
You are laughing. Raja is crying. 
Gopal is hopping. Dilip is jumping. 
She is reading. He is writing. 
Dolly is singing. Robi is playing. 


13. to, from—This too should be drilled with the names, 
of the children. 


Rana is walking from that table. 
Babul is walking to this desk. 
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Robi is walking from my table to his desk, 

Babua is walking to my table from that 
desk. E 

Sobha is walking to this door. 

He is hopping from that wall to this wall. 

She is walking to this blackboard, 


14, me, you, He is walking tome. Iam walking to you. 
him, her Iam walking to him, You are walking to 
her. 


He is walking from you to me. 
You are walking from him to her. 


15. go, come He is going there. She is coming here. 
-I am going to this desk. Iam going to her, 


He is coming to me. 

He is going from that desk to that door, 
He is going to that blackboard. 

He is coming to this table. 

He is going to his school. 

He is coming from his house. 

He is going to that park. 


16, Subj-Verb- I am opening a box. This is the noun- 
Object You are shutting that box. verb-noun pattern 


I am throwing a ball. 
He is catching my ball. 
Raja is eating this biscuit. 
Rabi is cleaning that blackboard, 
He is washing his hands. 
He is brushing his teeth, 
She is reading a book. 
Dilip is drawing a picture. 
Pratap is writing a word, 
“Lam drawing a tree. 
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17. Subj-Verb- This teaches an extension of meaning of to 
Obj. Exten- and from. 
sion 


I am throwing my ball to you. 

He is throwing my ball to me. 

You are catching this ball from me. 
He is saying Good-morning to you. 
The boy is taking the cows to the field. 
She is taking the children to the park. 


N Vv N Preposition—group. 


18. give, take Iam giving this book to you. 
You are taking this book from me. 
He is giving my pen to you. 
You are taking my pen from him. 
You are giving your pencil to me. 
I am taking your pencil from you. 


N v N Preposition—group. 


19. put, take I am putting this book on my head. 
on-off Iam putting this book on this table. 
in-from He is taking my book off this table. 

I am putting your pencil in my bag. 

I am taking your pencil from my bag. 

He is putting his hand on his head. 

He is taking his hand off his head. 

He is putting your rubber in his pocket. 
You are taking your rubber from his pocket. 
I am putting my bag on your desk, 

You are taking my bag off your desk. 

He is putting this sweet in his month, 

He is taking that sweet from his mouth. 


20. the—the indefinite article. The weak form should be 
taught as the commoner pronunciation—the strong formis used 
before a vowel and the weak form before a consonant. The 
indefinite article is used to indicate only one of its kindina 
given situation. 
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You are a pupil. He isa pupil. Iam the 
teacher, > 


This is a star. That is a star. That is the 
moon. 


This is a desk. That isa desk. This is the 
table, 


This is a wall, that’s a wall, that’s a wall, 

That’s the floor, that’s the ceiling, 

This is a window, that is a window, that’s 
the door (where there is only one door in 
the room). 


Consideration of the next block of structures—21 to 35, 


21. Adjectives 2 structures in which adjectives operate. 


22, 


23. 


these, 
those are 


and 


This book is red. N V Adj. Pattern 2. 


This is a red book. NVN 
He is putting the red book on the table. 


N VN P-Group—Pattern 3. 


The red book is on the table, 

This box is big, that box is smail. 
This boy is tall, that boy is short. 
She is fat, Minnie is thin. 

This bag in new, that bag is old. 
This box is heavy, that box is light. 


This is a book, These are books. 

That is a desk. Those are desks, 

These are my books. Those are your books, 
These boys are here. Those boys are there, 
I am giving these books to you. 

He is putting those books in his bag. 


A is here. B is here. A and B are here. 
These are my books, These are my pencils, 
These are my books and pencils, 
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John isa boy. Tom isa boy, “John and 
Tom are boys, z 


24. our, their, your—these are further determiners, 


This is my pen. Thisis your pen. These 
are our pens. 


Our pens are on the table. 

That is your book and that is your book, 
Those are your books, 

Your books are in the box. 

This is his hat. That is her hat. 

These are their hats. 

Iam putting their hats in the box. 

I am giving your books to you. 


25. (a) we, they, you L 


Tam in the room. You are in the room. 
We are in the room. u 

Raja is here and Gopal is here. 

Raja and Gopal are here. They are here, 

You are a pupil and you are a pupil. 

You are pupils. 


(b) they as the plural of it 


That is a pen. It is on the table. 

These are books. They are on the table. 
These books and the pen are on the table. 
They are on the table. 


26. (a) us, them, you 
We are giving these books to them. 
They are taking these books from us. 
We are giving our books to you. 


(b) them (plural of it) These are our books. We are 
giving them to you, 
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27... Over, under, between: (to be taught with verbs of 
motion)— 4 : 


over 
> 


+! 


under between 


I am throwing this ball over Pratap’s head. 

Iam throwing this ball between Pratap’s 
Japa 

I am putting this book under the chair. 

He is jumping over the chair 

Rana is hiding under the desk. 

I am drawing a line between these dots. 

The umbrella is over my head; 

The letter is under my book. 


Rabi is standing between the desks, 
ê A 


28. the—when an object is mentioned for a second time — 


Thisisa picture, Iam putting the picture 
on the wall. 


These are boys, The boys are going to 
school, 


29. (a) its—examples with only one feature should be used. 


This is a book. This is its cover. Its cover 
is green. 

This is a dog. This is its tail. 

This is a basket, This is its handle. 

That is atin. This is its lid. 


(b) their as the plural of its 


These are books. Their covers are blue. 
These are my pencils. Their points are sharp, 
These are desks, Their tops are dusty. 


30. 


30. was, were 


32. 


33, 


34. 


now 


to-doy, 
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This letter is on the table. 

I am putting it in my bag now. 
This is Dilip’s bat. 

I am giving it to Robi now. 


This book is on the table now. I am putting 

it in my bag now. It was on the table. 
It is in my bag now. 

These pencils are onthe desk now. I am 
putting them in the desk now. The 
pencils were on the desk. : 

Raja is in the room (send him out of the 
room ); y 

Raja was in the room. 

The boys are playing football ( blackboard 
drawing) 

The boys were playing football. 

Monju is drawing a tree now. 

Monju was drawing a tree. 


To-day is Wednesday. 


yesterday, Yesterday was Tuesday. 
to-morrow, To-morrow will be Thursday. 
days of the I am in the class to-day. 


week, 


will be 


Future 
simple 


I was in the class yesterday. 
I shall be in the class to-morrow. 


To-morrow will be Thursday. 
I shall be here to-morrow, 
You will be here to-morrow. 
He will be here to-morrow. 
Arun will be here to-morrow. 


I shall walk to the door. (I am walking 
to the door now). 

I shall put the book on the table. (Iam 
putting the book on the table now). 

You will bring your books to-morrow. 

Biman will write on the blackboard. 

Tapan will stand in the corner. 

Gokul will read this page. 


[-36 ] 


35. Pastsimple I am going to the door. I am going to the 

table now. I went to the door. 

I put my pen in my bag yesterday. 
(Ask a boy to come to the table. Send 
him back). 

Shovan came to the table. 

Dilip wrote on the blackboard. 

Prasun took the book from me. 

Bela gave her book to me. 


Use of Teaching Devices in the Teaching of English. 


Orient Longman’s had given on the previous day a demons- 
tration of records suitable for use inthe teaching of English, 
accompanied by an impromptu commentary by Mr. Weaver 
on the use of auditory aids in language teaching. The present 
lecture demonstration was given to supplement what was said 
by Mr. Weaver. 


Teaching devices such as the use of substitution tables, 
and visual aids such as matching pictures and flash cards for 
smaller children, objects, blackboard drawing, pictures, charts 
and models, stimulate the learning of languages and may be 
used effectively in the class-room. Some five or six pictures 
from a popular and readily accessible magazine, the Illustrated 
Weekly, were used to demonstrate oral composition using 
Structures, The story of the Three Little Pigs was illustrated 
with a model and cardboard figures. Different children may 
move the different characters in the story about on the table 
and tell the story in structural English, acting the parts, as 
follows :— 


The story of the Three Little Pigs. 


This is a story of three pigs. This is one pig. His name 
is Whitey. Thisis Brownie. This is Blackie, This is their 
mother, She lives in this house. Whitey, Brownie and 
Blackie go to see the world (mother-tongue equivalent may be 
given). They say. goodbye to their mother. They go down 
the road. They see aman. He has straw. Blackie Pig buys 


` 
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the straw. He builds a house. The big bad wolf comes, He 
huffs and he puffs and he blows the house down. He eats 
Blackie Pig. Brownie and Whitey go down the road, A man 
is selling sticks, Brownie Pig buys the sticks. He builds a 
house. Tne big bad wolf comes. He huffs and he puffs and 
blows the house down. He eats Brownie Pig. Whitey goes 
down the road. He sees a man, He has bricks. Whitey buys 
the bricks. He builds a house. The big bad wolf comes. He 
huffs and he puffs but he can’t blow the house down. He gets 
on the roof and comes down the chimney. Whitey boils a big 
pot of water. The wolf falls in the water and that is the end 
of the big bad wolf. 


Structures 36-63—Summary of the teaching points. 


(1) Structure 36— He said, “Good morning”. This is 
a useful structure for story telling. The mother-tongue 
equivalent may. be given, if necessary. 


(2) Structures 38-43 consist of question forms. 


-J8 the simplest question form in English, consisting of 
an inversion of the N V N pattern to V N N—Is this a book ? 


39 teaches specific questions—What is this? Where is my 
pen? What colour is this bag? The Indian tendency to 
reply to the last question saying ‘It is red colour’ must be 
guarded against. This follows the mother-tongue pattern, . 


40 is an inversion of the pattern N Aux V to Aux N V or 
Avx N V cluster or Aux N V N—Is he walking? Am I going 
to the door? Are you throwing your ball? Notice that the 
auxiliary is separated from the verb. 


41—the future interrogative following the pattern Aux N V 
Adv or Adv ‘Aux N V or Aux NVN. Will he come to-morrow? 
Where will he go? Shall I give this book to you ? : 


The common Indian tendency to say Where he will go ? 
What you are doing ? When I shall give the book to you? 


[ 38] 
What he is doing here? should be corrected by sufficient 
drilling to fix these question forms. In Bengali there are no 
auxilliaries and inflection is used to show these same differences 


jn verb form. Hence auxilliaries must be taught carefully 
from the shart. 


3, Structure 44 helps to establish short answers, especially 
with ‘did’. 

4, Structure 45 teaches specific questions in which there 
is no inversion, Who is coming? Which is your book? 
Whose is this? The question word is substituted for the first 
noun in the N V N pattern. What has more possibilities than 
who and which, 


5. Structure 46 introduces the preposition phrase—The 
book on the table is red. 


6. Structures 47, 49, 50, 60, 66 bring in various useful 
prepositions. Prepositions are a weak point in Indian English. 
In the first year’s syllabus they are spaced out to give variety 
to the language material and to minimise the learning burden 
by their strategic placing and gradation in order of usefulness, 


7, Structure 48 teaches numbers. 
8. Structures 51,52 and 53 teach full negative answers, 


short negative answers and negative statements, 


9, Structure 54 teaches the use of but to connect similar 
sentence patterns, 


10, Structures 55 and 56 teach have and had to indicate 
possession. The tendency to misuse the—ing form must be 
corrected at the start, e. g. I am having this book. 


11. Structure 57 teaches mass nouns. 


12. Structure 61 teaches—S’, the last detail of the noun 
forms, 


N. B. The numbers used are from the revised All-India 
Council syllabus and vary slightly from the unrevised version 
cyclostyled and handed out to the trainees. 
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The points covered in the first year’s syllabus. 


l. Five important sentence patterns—Patterns 1, 2, 3,4 and 
7. Patterns 5 and 6 are omitted, 


2. Vocabulary—many important words belonging to 
different parts of speech are taught :— 


A. Nouns. Something of the form of nouns and their 
place in sentence patterns has been covered : 


(i) Nouns occurring in subject, object or indirect 
object positions and in preposition groups, 


(ii) Formation of plural by the addition of—S, 


(iii) Difference in pronunciation of the plural endings— 
books, churches, bags. 


(iv) °S and S’ to show possessive forms. 


(v) Something of the behaviour of mass nouns, e. g. 
that they are not preceded by an article and do 
not add—S to form the plural. 


B. Verbs, 
(i) Their place in sentence patterns. 


(ii) Certain aspects of verb form, namely, the—ing form, 
the first person singular, future with will. 


(iii) Use of the auxilliary to form future and present 
continuous, 


C, Adjectives, Their place in the sentence pattern and in 
noun clusters or groups of words relating to the noun, 


D. Determiners such as my, your, her, his, a, an, the, this, 
that, these, those, its, every, our, their, some, any. 


E" Pronouns such as I, me, you, he, him, she, her, it, 
we, us, they, them, this, that, these, those, some, any, one, 
two, three, four, 


3; 
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Some essential features about the noun cluster have also 


been taught, groupings such as determiner-noun, determiner- 
adjective-noun, determiner-noun-preposition group and also 
about the verb cluster such as Auxilliary+Verb, Verb-+- 
Adverb, Verb-++Preposition group. 
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